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Presentation outline

– CET rubric context
– Addressing criteria and design dilemmas
– Next steps

This Photo by Unknown author is licensed under CC BY.

https://www.adaptabilitycoach.com/9-ways-to-lead-when-youre-not-a-leader-2/
https://creativecommons.org/licenses/by/3.0/
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Course entry requirements

DEC – Direct Entry Course
36 weeks 25 weeks 15 weeks 10 weeks 5 weeks



The University of Sydney Page 5

CET Rubric Context 

What was the rationale behind our rubric change?
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Rationale

A team of markers à challenges faced

Marker anxiety and differences in understanding of criteria
(Willey & Gardner, 2010)

Relative importance of criterion points & vague terminology 
(Shay, 2008)

“What is needed is meaningful understanding and application of 
assessment criteria within an interpretive community of community of 
practice”.

(Shay, 2008, p. 597)

A bank of ‘yardstick’ assessments (Tomkinson & Freeman, 2007)

Assessment standards discourse (Price, 2008)
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Social Constructivism

Knowledge is constructed through interaction with others.

Social constructivist assessment process: cycle for markers 
(Rust, O’Donovan & Price, 2005)

Rust, O’Donovan & Price Model: Emphasise engaging with 
criteria



The University of Sydney Page 8

Addressing criteria and design dilemmas

How did we address some of the dilemmas behind 
our rubric change?
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Previous Task- “Synthesised Summary”
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Assessment Criteria: Synthesised Summary Task
Before criterion-specific descriptors: generic descriptors
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Assessment 
Criteria:  
1st Reiteration  
Previous 
Synthesised 
Summary Task

Student Feedback Sheet
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Assessment Criteria: Synthesised Summary Task
2nd Reiteration- 5 pages, 10 criteria descriptors for teachers 
Marking sheet was separate
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New Task: Synthesis Task (3 streams)
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3rd Reiteration: Reorganising “Academic Style” criteria

- Split between Academic Vocabulary and Grammar
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Reorganising criteria- Evaluation

– Split between Use of Sources and Academic Vocabulary
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Combining criteria- Staging and phasing

– Revised to suit the new curriculum (alternative approach to 
genre)
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Selecting the criteria: Comparison chart
CET DEC 10 Rubric CEFR Writing IELTS Writing Task 2

Content/Relevance
Content (aspects of 
Communicative 
Achievement)

Task Achievement

Use of sources

‘distinguishing one’s 
own ideas and 
opinions from those in 
the sources’ (2018 new 
descriptors)

N/A

Connection of ideas
Organisation (aspects 
of Communicative 
Achievement)

Coherence and 
Cohesion

Academic vocabulary Language: Vocabulary Lexical Resource

Grammar Language: Grammar
Grammatical Range 
and Accuracy
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Aligning rubric usage with USYD guidelines

– The use of rubrics as a formative tool also aligns with the 
‘writing-learning-outcomes’ as indicated in the following list by 
the University of Sydney.

discussing the 
learning outcomes 

with students

involving students 
in writing learning 

outcomes
illustrating them 
with examples

returning to them 
regularly throughout 

the semester
showing how they 

are assessed

https://canvas.sydney.edu.au/courses/1316/pages/wrting-learning-outcomes?module_item_id=39235

https://canvas.sydney.edu.au/courses/1316/pages/wrting-learning-outcomes?module_item_id=39235
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Aligning rubric layout with USYD guidelines

https://canvas.sydney.edu.au/courses/1316/pages/assessment-task-criteria-and-standards-rubrics

– Alignment with USYD grid layout OR IELTS layout?

https://canvas.sydney.edu.au/courses/1316/pages/assessment-task-criteria-and-standards-rubrics
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Gradient comparison-DEC10 (low)/IELTS alignment

Previous DEC 10 Revised DEC 10 IELTS (Public)

Less than 60 Less than 60 Band 5

Often (negative)

Often inaccurate

Often informal

Often unclear

Negative

statements

Limited

Lack of

Inadequate

Faulty
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Gradient comparison- DEC10 (mid)/IELTS alignment

Previous DEC 10 Revised DEC 10 IELTS (Public)

60-64 60-64 Band 6

Sometimes
Some inaccuracy
Sometimes informal
Sometimes unclear

Sometimes
Sometimes accurate
Sometimes formal
Sometimes clear

Adequate
Some errors…but
Not always
May be unclear
…effectively, but…
Uses.., but not always
Uses a mix of65-69 65-69

Usually
Generally accurate
Usually formal
Usually clear

Often
Often accurate
Often formal
Often clear
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Gradient comparison- DEC10 (high)/ IELTS alignment

Previous DEC 10 Revised DEC 10 to fit higher level IELTS (Public)

70 and over 70-74 75 and over IELTS Band 7

Mostly
Often
Mostly accurate
Mostly formal
Mostly clear

Usually
Usually accurate
Usually formal
Usually clear

Mostly
Mostly accurate
Mostly formal
Mostly clear

Sufficient
Clear
(+ve)…but may
lack…
Uses…appropriat
ely
…occasional
errors
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Peer writing feedback in class

– Peer rubric feedback and editing (Leeuw, 2016, p.102; Hawthorne, 
Bol & Pribesh, 2017, p. 690)
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Peer feedback alignment - Synthesis Task Peer Rubric
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Increased student agency- through online feedback

Online editing and student 
interaction with the rubric
(Reinholz, 2016, p.304-5)

Feedback engagement and
mark callibration accuracy 
(Dawson, 2017, p.351)

Improved writing achievement 
and editing skills 
(Crusan & Matsuda, 2018, p. 5)
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Next Steps

What do we plan to do next to improve our rubrics?
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Use UECA Benchmarking Project Feedback
(UECA Benchmarking Project 2018-2019)

– Deeper understanding and reflection of the marking process

– Importance of standardisation within AWG and for all teachers 
e.g some different scores

– Reflection on how different rubrics stress different aspects e.g. 
word count

– Challenges related to different writing requirements e.g. 
Diploma level

– Ideas for improving CET rubrics e.g. definitions
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Started PD rubric sessions with teachers

– Would the inclusion of 'ceilings' and 'floors' for certain 
criteria be useful? If so, what kind of ceilings would 
you propose?

– The CEFR and IELTS don’t have a summary description 
or text referencing so how can tasks be pegged to 
CEFR and IELTS?

– How can we develop a rubric to make it more useful?
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An ongoing process

– Engage staff in the process

– Define our terminology with samples

– Address the scale reliability issue

– Review overlap of some bullet points

– Rank the importance of bullet points

– Consider all stakeholder feedback
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Rubric alignment reflection

– Strengths and 
weaknesses of pegging 
to CEFR and IELTS

Our reiteration steps: 
1. reorganising
2. combining 
3. selecting
4. aligning

– Importance of 
constructive re-alignment

This Photo by Unknown author is licensed under CC BY-SA-NC.

http://www.flickr.com/photos/miuenski/3406897216/
https://creativecommons.org/licenses/by-nc-sa/3.0/
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